
6/9/2009

1

An abbreviated session from the 2008

MN Early Intervention Summer Institute

(Click the paper clip icon on the bottom to print handout.)

Welcome to:

Addressing 
Challenging 

Behavior through 
Positive Behavior 

Supports

Session Objectives

1. Participants will begin to view challenging behavior from a 
comprehensive Positive Behavior Support framework

2. Participants will learn a process for identifying the function 
of challenging behavior and how to develop a Positive 
Behavioral Support Plan

3. Participants will leave with a variety of proactive / 
preventative strategies to draw from in meeting the needs of 
their students and families

.

What is Positive Behavior Support?

It is a collaborative, assessment -based approach to 
developing effective, individualized interventions for 
individuals with problem behavior (Lucyshyn et al., 2002).

PBS is an applied science that uses educational 
methods and systems change to redesign an 

individualõs environment with the goal being to both 
enhance quality of life and minimize problem behavior 

(Carr et al., 1999).

Positive Behavior Support
Philosophy
Å Foundations in Applied Behavior Analysis,
Å Normalization / Inclusion Movement, &
Å Family Ecology Theory

Critical Features
Å A preventative model, emphasize proactive, educative, and 

reinforcement -based strategies
Å Socially and ecologically valid
Å Flexibility in applying the science

Evidence
Å 6000 schools nation -wide
Å Decreases in office referrals average 66%
Å Improvements in school culture
Å School-wide academic improvements

Lucyshyn et al. (2002)

Promoting Social and Emotional Competence within Early 

Childhood: The Teaching Pyramid

High Quality Supportive Environments

Nurturing Positive, ResponsiveRelationships

with Children, Families, & Colleagues

Targeted Social and 
Emotional Teaching

Intensive 
Individualized 
Interventions

Children at -risk 
(approximately 5 -15%)

Children with persistent or 
severe challenging behavior 

(approximately 5%)

Universal 
Systems

Secondary Systems

Tertiary Systems

All children

Building Consistent Positive Relationships

Why is it especially important for children who engage in challenging 

behavior?

ïAs adults build relationships with children, their 
potential influence on childrenõs behavior grow 
significantly.

ï In the context of supportive relationships, children 
develop a positive self -concept, confidence, and a sense 
of safety that help reduce the occurrence of challenging 
behavior.

ïWe need to tip the scale, and ensure that especially 
those with the most challenging behaviors, have access to 
ongoing positive relationships.
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Video Example 1

1. Listen to Kellie describe this video.
2. Click here to view the video .  

The video will open in a new window. After viewing,  close 
that window to return to this presentation.

Watch the adult interaction, watch the childõs 
interaction, and watch the results.

Å To continue with this presentation after viewing this video: 
Click the play button (right -facing triangle on the navigation bar at the 
bottom of th screen).

Video Example 1 Reflection

The video illustrates how parents, child 
care providers, classroom teachers, and 
others can build positive nurturing 
relationships in the context of natural 
occurring activities.

Video Example 2

1. Listen to Kellie describe this video.
2. Click here to view the video .  

The video will open in a new window. After viewing,  close 
that window to return to this presentation.

Watch the interactions. What does the 
teacher do that demonstrates to this child 
that she is important and interesting?

Å To continue with this presentation after viewing this video: 
Click the play button (right -facing triangle on the navigation bar at 
the bottom of this screen).

Video Example 2 Reflection

The video illustrates the power of those few 
minutes of interaction. 

Adults in the lives of children in the context of 
everyday routines can develop consistent, 
nurturing, loving relationships that ultimately 
increase our ability to support them and 
decrease challenging behaviors.

Part 2

High Quality Supportive Environments

Nurturing Positive, ResponsiveRelationships

with Children, Families, & Colleagues

Targeted Social and 
Emotional Teaching

Intensive 
Individualized 
Interventions

Children at-risk 
(approximately 5-15%)

Children with persistent or 
severe challenging behavior 

(approximately 5%)

Universal 
Systems

Secondary Systems

Tertiary Systems

All children

Promoting Social and Emotional Competence within Early 

Childhood: The Teaching Pyramid

http://mediamill.cla.umn.edu/mediamill/embed/31764
http://mediamill.cla.umn.edu/mediamill/embed/31766
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High Quality Supportive Environments 
Prevent Challenging Behavior

o Environment

o Classroom Rules & 
Expectations

o Routines & Schedules

o Transitions

Thoughtful Organization & Arrangement of 
ǘƘŜ IƻƳŜ ŀƴŘ {ŎƘƻƻƭ 9ƴǾƛǊƻƴƳŜƴǘΧ

o maximizes child persistence & engagement
o visually communicates expectations 
o increases staff efficiency & engagement with 

children

Preventing Challenging Behavior by Establishing (and 
consistently enforcing) Rules and Expectations

o Have a few simple classroom rules

o Involve children in developing the 
rules

o State rules in the positive

o Teach the rules systematically

o Use game/songs to practice and 
reinforce throughout the year

o Visually and post your rules

o Review rules and refer to them 
frequently as a reminder

o Consistently reinforce rule following

Video Example

1. Listen to Kellie describe this video.
2. View the video .  The video will open in a new window. 

Close that window after viewing to return to this 
presentation.

Watch the strategies this teacher is using.

Å To continue with this presentation after viewing this video: 
Click the play button (right -facing triangle on the navigation bar at 
the bottom of the screen).

Video Example Reflection

Å Uses props and visuals
Å Stop and go sign to interact with concept and 

build understanding
Å Line drawings to illustrate stories and 

examples
Å Role-playing, story telling, manipulatives
Å Asks questions to stimulate thinking about the 

concepts

Preventing Challenging Behavior through Routine 
and Schedules

o A consistent and predictable routine at home and 
school creates a sense of safety and order

o A visual schedule provides info about the day and 
prepares children for what comes next

o Visual schedules allow for self -direction and 
decrease the need for adult prompting

o It is important to review the schedule as part of 
the daily routine and to prepare children well in 
advance of changes

http://mediamill.cla.umn.edu/mediamill/embed/31766
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Visual Support Visual Support

Visual Support Visual Support

Invite Families to Think about their Routines

ÅAll families have routines.  Their routines 
may be as unique as they are.

ÅFamilies develop and sustain routines that 
work for them.

ÅRecognize and honor that beliefs and values 
are frequently embedded in family rituals 
and routines.

ÅInvite conversation with the goal being 
simply to listen and learn, not necessarily 
change how the family functions.

ÅKeep an open mind and suspend judgment.
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Part 3

Promoting Social and Emotional Competence within Early 

Childhood: The Teaching Pyramid

High Quality Supportive Environments

Nurturing Positive, ResponsiveRelationships

with Children, Families, & Colleagues

Targeted Social and 
Emotional Teaching

Intensive 
Individualized 
Interventions

Children at-risk 
(approximately 5-15%)

Children with persistent or 

severe challenging behavior 
(approximately 5%)

Universal 
Systems

Secondary Systems

Tertiary Systems

All children

ñIf a child doesnôt know how to read, we teach.

If a child doesnôt know how to swim, we teach.

If a child doesnôt know how to multiply, we teach.

If a child doesnôt know how to drive, we teach.

If a child doesnôt know how to behave,  we . . . 

. . . teach?  . . . punish?ò

Why canôt we finish the last sentence as 

automatically as we do the others?

Tom Herner (NASDE President) Counterpoint 1998

Video Example

1. Listen to Kellie describe this video.

2. View the video.  
The video will open in a new window. Close that window after 

viewing to return to this presentation.

Å To continue with this presentation after viewing the video: 

Click the play button (right-facing triangle on the navigation bar at the 

bottom of the screen).

Video Example Reflection

Listen to Kellie talk about social skills deficits.

Teach Me What to Do Insteadé

Some children need to be systematically taught 
specific social skills such as :

o Friendship skills (entering play, sharing, turn-taking, 
collaboration, conflict negotiating)

o Following rules, routines and directions

o Identifying & naming feelings in self and others

o Controlling frustration, voice volume, energy level 
and/or impulse

http://mediamill.cla.umn.edu/mediamill/embed/31766
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ÅDirectly teach social play skills such 
as requesting, sharing, waiting, 
negotiating and turn-taking.

ÅUse childrenôs literature and social 
stories to help children develop 
social competence and emotional 
literacy  

ÅUse socially competent buddies and 
motivating materials to support 
generalization of social skills to play 
with peers.

ÅModel with puppets or role-play 
activities. Suggest play ideas & then 
facilitating interactions between peers.

Å Intentionally teach children a variety of 
strategies for negotiating with peers and 
problem-solving social conflict.

ÅArrange materials and space to invite 
cooperative play. Plan for sharing by 
limiting necessary materials. Have 
adults available to facilitate 
collaboration.

ÅSuper Friend Award

ÅEmotion Faces/Charts

ÅTurtle Technique/Pattern

ÅProblem Solving Steps

ÅSolution Kit

CSEFEL is a national resource center for disseminating research and 

evidence-based practices on social emotional development and school 

readiness of young children birth-5. 

The CSEFEL website contains a wealth of information and 

resources. Just a few examples:

Å MANY Downloadable scripted 
stories such as óI Can Use My 
Wordsô & óWhat We Do in Circleô

Å Resources to help children learn 
how to control frustration, 
volume, energy level and/or 
impulse 

http://www.vanderbilt.edu/csefel

Part 4

Promoting Social and Emotional Competence within Early 

Childhood: The Teaching Pyramid

High Quality Supportive Environments

Nurturing Positive, ResponsiveRelationships

with Children, Families, & Colleagues

Targeted Social and 
Emotional Teaching

Intensive 
Individualized 
Interventions

Children at -risk 
(approximately 5 -15%)

Children with persistent or 
severe challenging behavior 

(approximately 5%)

Universal 
Systems

Secondary Systems

Tertiary Systems

All children

Facts about Behavior

o All behavior is a form of communication.
o There is always a reason for challenging 

behavior.
o Adults can learn to understand and interpret 

children's challenging behavior.
o Children's challenging behavior can best be 

reduced with support, not punishment.
o The environment influences behavior.
o Behavior that persists over time is usually 

working for the child.
o We need to focus on teaching children what to 

do in place of the challenging behavior.
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Socially Motivated
Behavior

Non-socially 
Motivated
Behavior

Mary throws materials in 
order to communicate 
her desire to end an 

activity

Elija bangs his head in 
order to escape the pain 

of an earache

Persistent Challenging Behavior
.ŜƎƛƴ ōȅ ƛƴǾŜǎǘƛƎŀǘƛƴƎΧ

ÅRoutines 
Analysis

ÅRoutines-
Based 
interview

ÅABC Data 
Collection

The ABCs of Challenging Behavior

A is for Antecedent : What happened just before the 
behavior occurs?

B is for Behavior :  What is the specific behavior of 
concern?

C is for Consequence:  What happened after the 
behavior occurred?  Can be adult imposed or a naturally 
occurring result of the behavior.

Identify the ABCs Activityé

(Video clips taken from Positive Beginnings Training Materials, USF)

Video Example 1

1. Listen to Kellie describe this video.
2. View the video .  

The video will open in a new window. Close that window after 
viewing to return to this presentation.

Å Watch for the antecedent, the specific 
behavior of concern, and the consequence 
of each example.

Å To continue with this presentation after viewing the video: 
Click the play button (right -facing triangle on the navigation bar at 
the bottom of the screen).

Video Example Reflection

Video Example 2

1. Listen to Kellie describe this video.
2. View the video .  

The video will open in a new window. Close that window after 
viewing to return to this presentation.

Watch for the antecedent, the specific 
behavior of concern, and the consequence.

Å To continue with this presentation after viewing this video: 
Click the play button (right -facing triangle on the navigation bar at 
the bottom of the screen).

http://mediamill.cla.umn.edu/mediamill/embed/31756
http://mediamill.cla.umn.edu/mediamill/embed/31754
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Video Example Reflection

Video Example 3

1. Listen to Kellie describe this video.
2. View the video .  

The video will open in a new window. Close that window after 
viewing to return to this presentation.

Watch for the antecedent, the specific 
behavior of concern, and the consequence.

Å To continue with this presentation after viewing the video: 
Click the play button (right -facing triangle on the navigation bar at 
the bottom of the screen).

Video Example Reflection Part 5

Why do young children engage in 
challenging behavior?

Obtain Desirable 
Events

Attention     Objects/Activities

Escape/Avoid 
Undesirable Events

Attention    Tasks/Activities

This is referred to as the function (purpose) of the 
behavior

What were the functions of the behaviors illustrated in 
the video clips?

Before we can intervene, we 
must first consideré

Honor the function
served by the behavior

But contingent on more 
acceptable form of 

behavior

Do not honor the 

function served by 

the behavior

But may dramatically 

alter the conditions 

of engagement

http://mediamill.cla.umn.edu/mediamill/embed/31768
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Can You Honor the Function?

ÅSara hits her mom when presented 
with a puzzle to complete

Can You Honor the Function?

ÅSara hits her mom when presented 
with a puzzle to complete
ÅJustin screams and bites his hand when 

the teacher him he needs to hold his 
hand before crossing a busy street

Can You Honor the Function?

ÅSara hits her mom when presented with a 
puzzle to complete

ÅJustin screams and bites his hand when 
the teacher him he needs to hold his 
hand before crossing a busy street

ÅGiang throws herself of the floor and 
screams when Grandma turns off the TV 
and tells her itôs time to get her shoes on 
for school

Can You Honor the Function?

ÅSara hits her mom when presented with a 
puzzle to complete
ÅJustin screams and bites his hand when the 

teacher him he needs to hold his hand before 
crossing a busy street
ÅGiang throws herself of the floor and 

screams when Grandma turns off the TV and 
tells her itõs time to get her shoes on for 
school
ÅTalia bangs and throws her sippy cup when 
itõs empty and she wants more

Honor the Function BUT
Teach Replacement Behaviors

Communicative 
replacement to 

Escape/Avoidance:

ÅReject/protest

ÅRequest assistance

ÅRequest a break

Communicative 
alternatives that 

can obtain desired 
access:

ÅRequest items
ÅRequest actions 

(including attention)
ÅRequest assistance

We need to ensure FUNCTIONAL EQUIVALENCE: When two 
responses (e.g. the challenging behavior and the replacement behavior) 

serve the same function, they are said to be òfunctionally equivalentó.

Video Example 

1. Listen to Kellie describe this video.

2. View the video .  
The video will open in a new window. After viewing the clip, 

close that window to return to this presentation.

This is an example of teaching requesting in a 
structured format.

Å To continue with this presentation after viewing the video: 
Click the play button (right -facing triangle on the navigation bar at 
the bottom of the screen).

http://mediamill.cla.umn.edu/mediamill/embed/31760
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Video Example Reflection

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay
o Choice making

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay
o Choice making
o Pre-Specified Reinforcer

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay
o Choice making
o Pre-Specified Reinforcer
o Collaboration
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Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay
o Choice making
o Pre-Specified Reinforcer
o Collaboration
o High probability request sequence

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay
o Choice making
o Pre-Specified Reinforcer
o Collaboration
o High probability request sequence
o Preferred item as a distracter

Antecedent-Focused Intervention 
Options when you /!bΩ¢Honor the 

Function of the Behavior

o Tolerance for delay
o Choice making
o Pre-Specified Reinforcer
o Collaboration
o High probability request sequence
o Preferred item as a distracter
o Schedules

Which Antecedent -
Interventions Would 

You Try First?

o Tolerance for delay
o Choice making
o Pre-Specified 

Reinforcer
o Collaboration
o High probability 

request sequence
o Preferred item as a 

distracter
o Schedules

o Antonio throws his plate at dinner 
time refusing to eat most nights

o Kristin begins to scream each time 
itõs not her turn to be the line leader. 

o Mela hits and kicks his teacher 
when itõs time to get on the bus

o Natasha spits out her medicine

o Kora throws toys at her older 
brother when he wonõt let her play 
with his guitar

o Khaled rolls around in the middle of 
the circle and bumps into friends 
during group time

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace 
challenging behaviors, the challenging behavior still occurs.  Here 

are some consequence strategies to consider:

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more 
appropriate skill
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Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more appropriate skill

ÅState exactly what the child is expected 
to do (use simple words and short 
sentences)

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more appropriate skill
ÅState exactly what the child is expected to do (use simple 

words and short sentences)

ÅOffer alternatives/choices.

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more appropriate skill
ÅState exactly what the child is expected to do (use simple 

words and short sentences)
ÅOffer alternatives/choices.

ÅEncourage your child to take a break.

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more appropriate skill
ÅState exactly what the child is expected to do (use simple 

words and short sentences)
ÅOffer alternatives/choices.
ÅEncourage your child to take a break.

ÅUse cool item as a distracter strategy.

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more appropriate skill
ÅState exactly what the child is expected to do (use simple 

words and short sentences)
ÅOffer alternatives/choices.
ÅEncourage your child to take a break.
ÅUse cool item as a distracter strategy.

ÅIgnore the behavior when possible.

Consequence Strategies

Sometimes, despite our best efforts to prevent or replace challenging 
behaviors, the challenging behavior still occurs.  Here are some 

consequence strategies to consider:

ÅRedirect/Cue child to use a more appropriate skill
ÅState exactly what the child is expected to do (use simple 

words and short sentences)
ÅOffer alternatives/choices.
ÅEncourage your child to take a break.
ÅUse cool item as a distracter strategy.
ÅIgnore the behavior when possible.

ÅMOST IMPORTANTLY: Remain calm and 
do your best to respond in a way that 
does not reinforce the challenging 
behavior.
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Now you have the tools you need to 
develop a Comprehensive PBS Plan

Step 1: Establish a collaborative team (including 
the family) and identify goals(s)

Step 2: Gather information (functional 
assessment)

Step 4: Generate a hypothesis (best guess)

Step 5: Design a Positive Behavioral Support Plan

Step 6: Implement, monitor, evaluate outcomes, 
and refine plan

At Minimum, PBS Plans Should Include:

ÅDefined Target Behavior:  What specifically does 
it LOOK like.  Include judgment regarding 
frequency, intensity and duration

ÅBehavior Hypotheses: Purpose of the behavior, your 
best guess about why the behavior occurs based on 
analysis of the data you collected

ÅChildõs Strengths and Preferences:list in detail
ÅPrevention Strategies: Consider all levels of the 

teaching pyramid
ÅReplacement Skills: New skills to teach throughout 

the day to replace the challenging behavior
ÅResponses: What adults will do when the challenging 

behavior DOES occur to ensure that the challenging 
behavior is not maintained and the new skill is 
learned

For more information and resources:

The St. Paul Public Schools Early Kindergarten and Early 
Childhood Special Education Programs developed these 
materials (in whole or in part) with a grant from the 
Minnesota Department of Education, using federal 
funds, CFDA 84.027A, Special Education - Grants to 
States.

o Positive Behavioral Support Resources and 
References

For more information and resources:

o Technical Assistance Center on Social Emotional 
Intervention: http://www.challengingbehavior.org

o Center on the Social and Emotional Foundations for 
Early Learning: http://www.vanderbilt.edu/csefel

o U of M Early Childhood Behavior Project
http://slhslinux.cla.umn.edu/

o Center for Early Education and Development: 
http://cehd.umn.edu/ceed/
Tip Sheets: 

http://cehd.umn.edu/ceed/publications/tipsheets/de
faulthtml

Thank you!  
Please feel free to contact us:

Kellie Krick, University of Minnesota

Krick009@umn.edu

Ruth Paisley, St.Paul Public Schools

Ruth.paisley@spps.org

Gina Paton, St.Paul Public Schools

Gina.paton@spps.org

http://cehd.umn.edu/ceed/
http://cehd.umn.edu/ceed/
http://wwwchallengingbehavior.org
http://www.vanderbilt.edu/csefel
http://cehd.umn.edu/ceed/publications/tipsheets/default.html
http://cehd.umn.edu/ceed/events/SummerInstitute/2008PBSResources/default.html
mailto:Gina.paton@spps.org
mailto:Gina.paton@spps.org
http://slhslinux.cla.umn.edu/
mailto:Gina.paton@spps.org
http://cehd.umn.edu/ceed/events/SummerInstitute/2008PBSResources/default.html

